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Abstract/Povzetek The study aims to determine elementary and middle 
school students’ school attitudes. A school attitudes measurement tool was 
used in the study. The participants of the study comprised 410 students. The 
results of the current study show that willing participation in school activities 
affects school attitudes. The results also show that with increasing grade level, 
the rate of willing participation drops. It was also found that there is a 
significant correlation with participation in extracurricular activities. The 
school attitudes mean score of students willingly participating in 
extracurricular activities is significantly higher than that of students 
participating involuntarily. 
Odnos osnovnošolcev in srednješolcev do šole in izvenšolske 
dejavnosti Namen raziskave je ugotoviti kakšen odnos do šole imajo 
osnovnošolci in dijaki srednjih šol. V raziskavi je bilo uporabljeno orodje za 
merjenje odnosa do šole. Udeleženih je bilo 410 učencev in dijakov. Rezultati 
pričujoče raziskave kažejo, da hoteno sodelovanje v šolskih dejavnostih vpliva 
na odnos do šole in da stopnja hotenega sodelovanja v višjih razredih upada. 
Ugotovili smo tudi, da obstaja pozitivna korelacija s sodelovanjem v 
izvenšolskih dejavnostih. Srednji rezultat v odnosu do šole je pri učencih, ki 
hoteno sodelujejo v izvenšolskih dejavnostih, pomembno višji kot pri 
učencih, ki ne želijo sodelovati.
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Introduction

Whether our children are happy at school is one of the important questions for 
families and relatives from the first days of school. It has been a matter of concern 
whether the child communicates with friends, whether they are alone at school and 
in the classroom, and whether they like their teachers. School attitude cannot be 
considered on its own, isolated from the school environment, social environment 
and classroom climate. School attitudes are not limited to the learning environment 
of the class but are also related to the school environment (Şeker, 2013). The concept 
of school attitudes cannot be considered as merely students’ perception of the 
classroom environment, and the learning and teaching process. Although school 
attitudes are related to in-school factors such as instruction and the classroom 
atmosphere, they should be viewed as a combination of factors such as family, peer 
groups, out-of-school factors and other factors (Şeker, 2013). 

School attitudes are considered to be factors that affect academic achievement. 
Schools are generally regarded as places where only educational activities are carried 
out, but they are more than this. Both academic and non-academic information is 
imparted to students (Şeker, 2011). School is important to children’s overall life 
satisfaction. School-related social support also affects students’ life satisfaction 
(Danielsen et al., 2009). When the existing research on school attitudes is examined, 
it becomes clear that school attitudes are affected by many variables. School attitudes 
seem to be closely associated with school success (McCoy, 2005; Legum & Hoare, 
2004; Bryant, Schulenberg, O'Malley et al., 2003; McCoach, 2002); Hung & 
Marjoribanks, 2005; Hoover-Dempsey, Bassler & Brissie, 1992). The sense of 
belonging to school is one of the important variables affecting school attitudes 
(Şeker, 2013; Anderman 2003; Nichols, 2006; Pintrich & Maeher, 2004). The family’s 
education level also affects the child’s school attitudes (Marksteiner & Kruger, 2016). 
Teacher behaviours can also affect school attitudes (Pell & Jarvis, 2003; Ho, 2004; 
Greimel & Gever, 2003). The quality of the instruction is another important factor 
affecting school attitudes (Leithwood, Aitken & Jantzi, 2006). Aside from these 
factors, many others such as the classroom atmosphere (Urban, 1999); Gerler et al., 
1990; Johnson & Johnson,1983), teacher competences (Malm and Löfgren, 2006), 
peer influence (Allés-Jardel et al., 2002), the family (Flouri et al., 2002); Kaplan et al., 
2007) have been found to affect school attitudes. Given that both academic and 
non-academic situations contribute to school attitudes (Şeker, 2013), these attitudes 
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have the potential to affect not only students’ academic achievement but also the 
happiness of their families and acquaintances. 

Extracurricular activities (ECA) include both academic and non-academic activities 
such as academic clubs, arts, learning groups, culture clubs, dance and so on. 
Participation in extracurricular activities is necessarily related to academic success 
and psychosocial measures. ECA has been positively associated with academic 
achievement, increased engagement in school, and educational aspirations (Han & 
Kwon, 2018).  Participation in extracurricular activities (ECAs) is positively related 
to cognitive and socioemotional outcomes for children and adolescents. 
Participation in ECAs during elementary school has small but positive causal effects 
on academic ability. The effects grow larger for students in later grades (Carbonaro 
& Maloney, 2019).

Some studies focus on investigating the effects of extracurricular activities or
supplementary activities and voluntary participation in these activities on school 
attitudes and on whether school attitudes vary depending on the level of schooling. 
Extracurricular supplementary activities foster students’ tendency to be involved in 
school life and school belonging (Martinez, Coker, McMahon, Cohen, & Thapa, 
2016) and enhance students’ commitment to school (Massoni, 2011). Participation 
in extracurricular activities creates a bridge between the academic and social 
dimensions of education, which contributes to students’ sense of belonging to 
school (Knifsend & Graham, 2012). The direct relationship between school 
belongingness and school attitudes (Şeker, 2011) may indicate an association 
between participation in extracurricular activities and school attitudes. 

Method

The current study employed the descriptive method and causal-comparative model. 
In the causal-comparative model, the causes or results of the differences between 
groups can be explored. Any causal-comparative research is conducted to determine 
the results and causes of the differences between known groups having different 
experiences. The basic causal-comparative approach aims at the possible causes of a 
difference recognised between the groups (Fraenkel, Wallen, & Hyun, 2012). In this 
regard, the current study aims to determine whether the variables grade level and 
participation in supplementary (extracurricular) activities lead to any significant 
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difference in school attitudes, and if they do, then to develop hypotheses about its 
causes. Since school attitude is viewed as a combination of in-school and out-of-
school factors in the current study, the school attitudes measurement tool (Şeker, 
2011) was used for this purpose.  

The current study investigated the following:

a. whether extracurricular activities that are supplementary to the curriculum and 
voluntary participation in these activities lead to a difference in school attitudes; 
b. whether the school attitudes of students from different levels of schooling vary. 

Participants 

The current study employing the purposive sampling method was conducted on 
students from two elementary schools and one middle school--a total of 164 
elementary school students and a total of 246 middle school 5th, 6th, 7th and 8th 
graders. Thus, for purposive sampling, the researcher selected particular elements 
from the population that would be adequately informative about the topic 
(McMillan, 2008). A total of 410 students volunteered from the public school 
participating in the study. The primary and elementary schools were selected from 
the same part of the city. 

Information about the study group is given in Table 1:

Table 1: Distribution of participating students across grades 
Grade n %

4th 164 40.0
5th 61 14.9
6th 80 19.5
7th 59 14.4
8th 46 11.2

Total 410 100

A total of 164 elementary school fourth graders and 246 middle school students 
constitute the study group for the current research. Of the participating students, 
199 are females (48.5%) and 207 are males (50.5%). 
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Data Collection Tools 

The school attitudes measurement tool developed by Şeker (2011) was used in the 
current study. The scale consists of the factors of instruction, school image
loneliness, feedback-assessment, willingness and belongingness and 22 items.  Some 
items aiming to elicit data about whether they are engaged in extracurricular 
activities, whether they willingly participate in school activities and what it would 
require for them to enjoy their school more were added to the end of the scale.  The 
alpha reliability of the scale was calculated to be 0.89 in the current study.   

Data analysis  

Descriptive analyses were carried out on total attitude scores of the students from 
different schools and grade levels. In addition to these, the between-grade and 
between-school differences in the students’ attitude scores were analysed with the 
independent-samples t-test, and what the school attitudes are in different grades was 
analysed by using variance analysis. In the difference analyses, the t-test and one-way 
variance analysis were employed. In the analysis of the students’ responses to the 
open-ended question “What would it take for you to enjoy your school more?”, the 
responses of both the elementary school and middle school students were analysed 
by grouping them. In this analysis, the students’ responses to this question were read, 
codes were assigned to bits of information, and these codes were reduced to themes 
and then analysed.    

Findings

It has been established that many factors such as the sense of belongingness to the 
school, the family’s level of education, teacher behaviours, quality of instruction, 
class atmosphere and peer interaction affect school attitudes. In addition to these 
factors affecting school attitudes, the current study also looked at the relationship 
between grade level and school attitudes and the effects of extracurricular activities 
and willing participation in these activities on school attitudes. The situation of 
differentiation of school attitudes among classes is described in Table 2
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Table 2: The results of one-way variance analysis conducted to reveal the state of 
differentiation of school attitudes across grades  

Mean Squares Sd Mean Squares 
Value

F
Value p

Within-groups 31897.738 4 7974.435 43.096 .000
Between-groups 74940.008 405 185.037
Total 106837.747 409

As can be seen in Table 2, school attitudes vary significantly across the grades (F 
(4.405) =43.096, p = .000). This difference was analysed according to the Scheffé 
post hoc criterion, one of the Post hoc analyses. The results of the Scheffé test 
revealed that the 4th grade students’ school attitude mean score differs significantly 
from those of the other groups (p< 0.000). In addition to this, the 6th grade students’ 
attitude mean score differs significantly from that of the 8th graders (p < 0.038). The 
4th grade students’ attitude mean score was found to be 93.96. This mean score was 
calculated to be 77.99 for the 5th graders, 78.21 for the 6th graders, 78.14 for the 
7th graders and 70.15 for the 8th graders. The descriptive information about the 
students’ school attitudes across the grades is presented in Table 3. 

Table 3: School attitude across grades 

Grade n x ̄ S Lowest Highest
4.00 164 93.9554 10.44987 62.00 110.00
5.00 61 77.9984 15.95238 44.00 107.00
6.00 80 78.2105 17.04512 36.00 107.00
7.00 59 78.1372 13.78507 45.00 109.00
8.00 46 70.1567 13.24785 34.00 100.00
Total 410 83.5628 16,16221 34.00 110.00

These findings show that the 4th graders have the highest score for school attitudes, 
and the 8th graders have the lowest score for school attitudes. This means that with 
increasing grade level, school attitudes decrease. 

Though it is not one of the research questions, a t-test was used to see whether the 
participants’ school attitudes vary depending on gender, to inform the reader. The 
results of this analysis revealed that the female students’ school attitude mean score 
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is (M=84.78, SD=15.81) and the male students’ school attitude mean score is 
(M=82.57, SD=16.53). These findings show that school attitudes do not vary 
significantly by gender (t (404) = 1.378, P= .169).

Whether the students’ school attitudes vary significantly depending on their willing 
participation in school activities was also analysed with a t-test. According to the 
results of this analysis, while the school attitude mean score of the students willingly 
participating in school activities was calculated to be (M=85.83, SD=15.15), that of 
the students not willingly participating in school activities was calculated to be 
(M=73.86, SD=17.26). These findings show that the school attitude mean score of 
students willingly participating in school activities is significantly higher than that of 
students not willingly participating in them (t (399) = 6.06, P= .000).

These findings show that willing participation in school activities does affect school 
attitudes. In the current study, it was also investigated whether willing participation 
varies across the grade levels. In this regard, it was determined that 91.9% of 4th 
graders, 83.1% of 5th graders, 75.0% of 6th graders and 56.8% of 8th graders 
willingly participate in activities. This shows that with increasing grade level, the rate 
of willing participation in activities drops. 

Another t-test was run to determine whether there was a correlation between 
participation in extracurricular activities and school attitudes. As a result of this 
analysis, the school attitude mean score of students participating in extracurricular 
activities was calculated to be (M=85.95, SD=15.71), while that of the students not 
participating was calculated to be (M=75.12, SD=14.58). These findings show that 
the school attitude mean score of students participating in extracurricular activities 
is significantly higher than that of students who do not participate in such activities 
(t (395) = 5.634, P= .000).

In the current study, it was also investigated which grades have greater participation 
in extracurricular activities. In this regard, it was investigated whether participation 
in extracurricular activities varied by grade level. In this connection, it was found 
that 91.8% of 4th graders, 75.9% of 5th graders, 78.5% of 6th graders, 66.7% of 7th 
graders and 56.8% of 8th graders willingly participated in extracurricular activities. 
These findings show that the highest rate of participation in extracurricular activities 
belongs to the 4th graders, while the lowest rate of participation belongs to the 8th
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graders. Thus, it can be argued that with increasing grade level, the rate of willing 
participation in extracurricular activities drops, particularly in middle school.  

The participating students were asked the question “What would it take for you to 
enjoy your school more?” The students’ responses to this question were classified 
into groups: play, playground maintenance, demands for improvement of the 
physical conditions of the class and school, academic demands for the instructional 
setting, demands related to security concerns, demands for respect and 
understanding in communication and other individual demands. These groups 
odemands were analysed by grade level. Moreover, the students’ responses given to 
the open-ended question were coded in Excel and thus quantified and tabulated. 

Although the majority of 4th grade students are seen to be at peace and content with 
their schools (Table 4), the responses of the 4th grade students to this open-ended 
question were found to be mostly related to play, playground maintenance, mutual 
respect and understanding and improvement of the physical conditions of the class 
and school. When the 4th grade students’ demands were investigated, they proved 
to be mostly related to play and playground improvement. Some students’ opinions 
about this theme are as follows: 
I want to have a football pitch in our school; I want it to be a grass pitch.
(Student No. 29) 
I want volleyball courts to be built.
(Student No. 117) 
If only there were more playgrounds. 
(Student No. 31) 
There are also some demands for better organisation of the existing facilities. For 
example,  

I want …. the pitch to be open.
(Student No. 24) 
I want the nets to be mended. 
(Student No. 67)
The 4th grade students stated that if children were more respectful to each other, 
they would like their schools more. This theme comes second in the order of 
importance. Some student opinions about this theme are given below.

…. I would like my friends to be good.
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 (Student No. 110) 
…I would like to not hear any swearing.
(Student No. 109) 
…We should not be oppressed.
(Student No. 63)
…I would like my friends to be more sincere.
(Student No. 42) 
One student offered a suggestion on this theme: 
…extra lessons should be given to misbehaving students.
(Student No. 30) 
Not only how children treat each other but also how the canteen manager treats 
them is important for them to enjoy their school more:

…I would like a better canteen manager.
 (Student No. 139)   

I would like a more beautiful canteen manager.
 (Student No. 143) 
Improvement of the physical conditions of the classroom and school is one of the 
themes coming to the fore for the 4th graders to enjoy their school more. Some 
student opinions about this theme are given below: 

…The classroom should be painted. 
 (Student No. 43) 
…I would like more tables for students to sit at in the canteen.
 (Student No. 88) 

…Our school could be more decorated and full of flowers.
(Student No. 76)
…I want more playgrounds.

 (Student No.72) 
Aside from the three prominent themes mentioned above, the 4th grade students 
cite other themes such as instruction, and concern for security as important if they 
are to get more enjoyment out of school. In addition to these, the students’ special 
personal demands were collected under the title of “other”. Under the heading of 
“other”, one student wanted “free ice-cream”; one student wanted “the food in the 
canteen to be sold free”, and one student wanted “not to leave his/her teacher”. 
These student demands for improving their enjoyment of school are summarised 
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Table 4. As can be seen in Table 4, students’ responses to the open-ended question 
vary depending on their grade level. In this respect, while the 5th grade students see 
improvements to classroom and school conditions as more important than the 
others for them to get more enjoyment from school, the 6th grade students cite 
playground maintenance, the 7th graders cite improvement in the quality of 
instruction, and the 8th graders cite play, playground maintenance and improvement 
of instruction as more important. As can be seen in Table 4, the demands of the 7th 
and particularly those of the 8th graders are relatively fewer. Among the demands of 
the 6th graders, the number of specific personal demands is also higher. Some 
middle school students’ statements in this regard are given in Table 4.   

Table 4:  Some demands from students for them to enjoy their school more 

Demands
4th

Grade
(n)

5th

Grade
(n)

6th

Grade 
(n)

7th

Grade 
(n)

8th

Grade 
(n)

Play – Playground 
Maintenance 47 5 19 5 4 

Respect-understanding 19 4 9 4 2
Physical conditions of the 
class and school 10 11 3 3 1 

Quality of instruction 9 3 10 8 4
Security concerns 4 - - - -
Breaks, class hours - 8 13 2 1
Technology support - 2 - 2 1
Cleanness- Hygiene - 2 - - 1
Nothing, as everything is fine 46 - - - -
Other 6 5 27 5 2

The 5th grade students’ responses to the question are mostly related to the physical 
conditions of the classroom and school:   

...I would like each student to sit at one desk. 
5th grade student No. 12
... I would like the desks and benches in the garden to be changed.

5th grade student No. 16
They also voice some demands for changing the time of breaks and class hours. 
These demands are related to the starting time of lessons and longer break times.
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...I would like class hours to be shorter.
5th grade student No. 2
... I would like courses to end earlier. 
5th grade student No. 17

...I want breaks to be 20 minutes and lunch break to be 1 hour and 40 minutes.
5th grade student No.1

The 6th grade students expressed demands for more play, playground maintenance, 
rearrangement of break times and more respect and understanding for them to enjoy 
their school more. As can be seen in Table 5, the 6th grade students have the highest 
number of specific personal demands. Some student responses in this regard as 
given below:

...I would like breaks to be longer and to have more social activities.
6th grade student No.11

...I would like a volleyball net and mobile phones to be allowed in school.
6th grade student No. 1
...I want no ban on mobile phones and casual dress.

6th grade student No. 1
...There should be no discrimination among students; classes should be more 
enjoyable.
6th grade student No. 8
...There should be more physical activities in our school; students shouldn’t keep 
watch.
6th grade student No. 21
...I would like classes to be delivered outside and with more activities.
6th grade student No. 30
...Students who swear should be punished.
6th grade student No. 43
The 7th grade students think that improving the quality of instruction, improving 
play opportunities and playgrounds are among the important factors for them to 
enjoy their school more. Some student responses in this regard are given below: 

...I would like easier exam questions.
7th grade student No. 1
There should be individually tailored programs.
7th grade student No. 6
...Class activities should be more enjoyable.
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7th grade student No. 23
...The use of smart boards during breaks should be allowed.
7th grade student No. 1
I would like a bigger canteen, and goalposts
7th grade student No. 16

Though the number of demands from the 8th grade students to increase their 
enjoyment of school is relatively lower, they do have some demands for improving 
the quality of instruction and the playgrounds. Some student responses in this regard 
are given below:

...I would like classes to be more enjoyable.
8th grade student No. 1

... I want a stricter study program.
8th grade student No. 5
... I would like a better basketball court and baskets.
8th grade student No. 9

Discussion 

The results of the current study show that willing participation in school activities 
does affect school attitudes. The results also show that with increasing grade level, 
the rate of willing participation drops. It was also found that there is a significant 
correlation between participation in extracurricular activities; that is, the school 
attitude mean score of those students willingly participating in extracurricular 
activities is significantly higher than that of the students not willingly participating. 
Participation in school activities seems to be related to many activities. Participation 
in school activities is also closely associated with academic achievement (George, 
2012), social interaction and school attendance (Wachsmuth, 2013). In a study 
conducted on at-risk children, Miller (2016) found that students’ participation in 
extracurricular activities positively affected their academic perception, attitudes 
towards learning, attitude towards school, their family and peer interactions, school 
life, self-esteem and life satisfaction. Extracurricular activities are seen to be way of 
enhancing student commitment and student participation (Miller, 2016). The 
findings of the current study have revealed that the highest rate of participation in 
extracurricular activities belongs to the 4th graders, while the lowest rate of 
participation belongs to the 8th graders. With increasing grade level, especially 
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among middle school students, participation in extracurricular activities was found 
to be decreasing. In another study, it was found that from the 5th grade through the 
8th grade, the levels of attitudes and concerns in relation to science courses 
significantly decrease (Yildirim and Kansiz, 2017); a similar result was obtained by 
Tuncer and Yilmaz (2016), stating that with increasing grade level, the students’ math 
attitudes decrease. This might be because with increasing grade level, students start 
to focus more on their exam performance, that is, on the result rather than the 
process (Güvercin, Tekkaya and Sungur, 2010).

The findings of the current study showed that the students’ school attitudes vary by 
grade level. The school attitudes of the 4th graders were found to be higher than 
those of the students in all the other grades. With increasing grade level, school 
attitudes worsen. Moreover, the school attitudes of elementary school students were 
found to be higher than those of the middle school students. With increasing age, 
the attitudes towards science were found to be changing, and with increasing age, 
the attitudes towards science were found to be decreasing (Sorge, 2007). Though not 
directly revealed by the findings of the current study, the fact that different courses 
are given by different teachers at the middle school level—in contrast to elementary 
school, where they are instructed by one classroom teacher--might have led to 
differences in the school attitudes of the students, something that could be further 
investigated in future research. Hypotheses claiming that school practices and 
curricular differences can affect school attitudes can be produced. In this respect, 
school attitudes can be considered together with the differences among 
implemented curriculums.  Moreover, since 8th grade students in Turkey take the 
centralised high school entrance exam, it seems to be normal that their interest shifts 
from the process to exam performance; that is, the result with increasing grade level 
(Güvercin, Tekkaya and Sungur, 2010). Another hypothesis to be produced can be 
that, while entering the period of adolescence, students are in pursuit of their own 
identities, and their talents and interests being subjected to critical evaluation in this 
period may result in decreasing interest (Potvin and Hasni, 2014). 
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Conclusion

The research findings show that willing participation in school activities does affect 
school attitudes. In the current study, willing participation varies across grade 
levelsThe findings show that with increasing grade level, the rate of willing 
participation in activities drops. These findings show that the highest rate of 
participation in extracurricular activities belongs to the 4th graders, while the lowest 
rate of participation belongs to the 8th graders. Entrance exams and the focus on 
cognitive achievement in secondary school learning decrease the desire to participate 
in extracurricular activities when the grade level increases. Thus, it can be argued 
that with increasing grade level, the rate of willing participation in extracurricular 
activities drops, particularly in middle school.  When the curriculum is mostly 
focused on students’ cognitive behaviour, and secondary education entrance exams 
are taken in line with these goals, having a competitive atmosphere may affect 
students’ participation in extra program activities and school attitudes.
The participating students were asked the question “What would it take for you to
enjoy your school more?” The students’ responses to this question were classified 
into the following groups: play, playground maintenance, demands for improvement 
of the physical conditions of the class and school, academic demands for the 
instructional setting, demands related to security concerns, and demands for respect 
and understanding in communication. These demands vary according to the class 
level. Extra programs that can focus on student needs could make a significant 
contribution to students’ school satisfaction.

Besides the strengths of the current research, there are some limitations. 
Differentiation could be better analysed by longitudinal surveys including secondary 
schools in which students in the study group are still attending. This can be seen as 
a limitation. Another limitation of the current study is that the extent to which factor 
groups affect school attitudes has not been investigated; thus, further research might 
explore which of the following factor groups is more effective on school attitudes: 
age-related developmental factors, cultural factors, or factors related to school 
structure and organization. There are also some limitations to the causal research 
employed in the current study, which makes it difficult to explain the findings with 
sufficient precision. Such causal studies may generally require the application of 
different methodologies to test the above hypotheses to be studied experimentally 
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later. Unlike experimental research, no manipulation of the independent variable can
be performed in a causal study (Fraenkel, Wallen, & Hyun, 2012). 

The responses to the question “What would it take for you to enjoy your school 
more?” by the 8th graders such as “I would like this question to have been asked us 
before “, “There should be no courses”, “There should be a stricter study program”, 
and even “No school” can be interpreted as indicating their concerns. It has been 
reported that the high school entrance exam increases student concerns (Şad & 
Şahiner, 2016) and that students experience emotional problems due to this exam. 
The reasons behind these emotional problems can be stress, anxiety and fear (Duban 
& Arısoy, 2016). As can be seen from the metaphors created by the 8th grade 
students, they have many concerns about the exam. 

School attitudes among the elementary school 4th grade students were found to be 
significantly more positive than those among the middle school students. The lowest 
school attitude mean score was found among the 8th graders. A significant 
correlation was found between school attitudes and willing participation in school 
activities. The attitude mean score of the students willingly participating in school 
activities was found to be higher than that of the students not willingly participating. 
The elementary school students’ rate of willing participation in school activities was 
found to be 91.9%, which is higher than that of the middle school students. The 
lowest rate of willing participation in school activities was found among the 8th 
graders. This decrease seems to be associated with school attitudes. Similar findings 
were obtained in relation to participation in extracurricular activities. While the 4th 
grade students’ rate of participation in extracurricular activities was found to be 
91.8%, the rate was 75.9% for the 5th grade students, 78.5% for the 6th grade 
students, 66.7% for the 7th grade students and 56.8% for the 8th grade students. 
These findings show that with increasing grade level, both school attitudes and 
participation in extracurricular activities of the students decrease. Organization of 
the structure and curriculum of middle school (formal and particularly 
supplementary) according to student needs should contribute to students’ school 
success and life satisfaction. 



362
REVIJA ZA ELEMENTARNO IZOBRAŽEVANJE

JOURNAL OF ELEMENTARY EDUCATION

References
Allés-Jardel, M., Schneider, B. H., & Boutry, V. (2002). Friendship and attitudes towards school among 

children of two Muslim communities in Marseille. Early Education and Development 13(2), pp. 
221–240. 

Anderman, L. H. (2003). Academic and social perceptions as predictors of change in middle school 
students’ sense of belonging. The Journal of Experimental Education 73(1), pp. 5–22. 

Anderman, L. H., & Freeman, T. M. (2004). Students’ sense of belonging in school. In P. R. Pintrich 
& M. L. Maehr (Eds.) Advances in Motivation and Achievement: Motivating students, improving schools: 
The legacy of Carol Midgley (Vol. 13, pp. 27–64). Oxford, UK: Elsevier.

Bryant, A. L., Schulenberg, J. E., O'Malley, P. M., Bachman, J. G. & Johnston, L. D. (2003). How 
academic achievement, attitudes, and behaviors relate to the course of substance use during 
adolescence: A 6-Year, Multiwave National Longitudinal Study. Journal of Research on 
Adolescence 13(3), pp. 361–397. 

Carbonaro, W. & Maloney, E. (2019). Extracurricular Activities and Student Outcomes in Elementary 
and Middle School: Causal Effects or Self-selection? Socius: Sociological Research for a Dynamic 
World 5, pp. 1–17.  

Danielsen, A. G. Samdal, O., Hetland, J., & Wold, B. (2009). School-related social support and students’ 
perceived life satisfaction. Journal of Educational Research 102(4), pp. 303–320. 

Duban, N. & Arisoy, H. (2016). 8. Sınıf Öğrencilerinin Temel Eğitimden Orta Öğretime Geçiş (TEOG) 
Sınavına İlişkin Algılarının Metaforlar Aracılığıyla İncelenmesi, Kalem Eğitim ve İnsan Bilimleri 
Dergisi 7(1), pp. 67–98. 

Flouri, E., Buchanan, A., & Bream, V. (2002). Adolescents’ perceptions of their fathers’ involvement: 
Significance to school attitude. Psychology in the Schools 39, pp. 575–583. 

Fraenkel, J. R., Wallen, N. E. & Hyun, H. H. (2012). How to Design and Evaluate Research in Education. (2nd 
Ed.), McGraw Hill, New York.

George, S. B. (2012). A study of the relationships between extracurricular participation in selected 
North Carolina high schools and student achievement as determined by cumulative grade 
point average. Doctoral thesis, Appalachian State University, Boone, NC 
http://libres.uncg.edu/ir/asu/f/George,%20Sandy_2012_Dissertation.pdf

Greimel, F. & Bettina, G. A. (2003). Students’ evaluation of teachers and instructional quality--analysis 
of relevant factors based on empirical evaluation research. Assessment & Evaluation in Higher 
Education, 28(3), pp. 229–239. 

Guvercin O., Tekkaya, C., & Sungur, S. (2010). A cross age study of elementary students’ motivation 
towards science learning. Hacettepe Univ J Education 39, pp. 233–243. 

Han, A., & Kwon, K. (2018). Students’ Perception of Extracurricular Activities: a Case Study. Journal 
of Advances in Education Research 3(3), pp. 131–141. 

Ho, I. T. (2004). A comparison of Australian and Chinese teachers' attributions for student problem 
behaviors. Educational Psychology. 24 (3), pp. 1–17 

Hoover-Dempsey, K. V., Bassler, O. C. & Brissie, J. S. (1992). Explorations in parent-school relations. 
Journal of Educational Research. 85(5), pp. 287–294.   

Hung, C. L. & Marjoribanks, K. (2005). Parents, teachers and children's school outcomes: a Taiwanese 
study. Educational Studies. 31(1), pp. 3–14. 

Johnson, D. W. & Johnson, R. T. (1983). Social interdependence and perceived academic and personal 
support in the classroom.  Journal of Social Psychology 120 (1), pp. 77–82. 

Kaplan, C. P., Turner, S. G., & Badger, L. W. (2007). Hispanic adolescent girls’ attitudes towards school. 
Child and Adolescent Social Work Journal 24, pp. 173–193. 

Knifsend, C. & Graham, S. (2012). Too much of a good thing? How breadth of extracurricular 
participation relates to school-related affect and academic outcomes during adolescence. 
Journal of Youth and Adolescence 41(3), pp. 379–389, doi: 10.1007/s10964-011-9737-4. 

Koçak, D., Gül, Ç. D., Gül, E.  & Bökeoğlu, Ö. Ç. (2017). Öğrencilerin Sınav Kavramına Yönelik 
Metaforlarının İncelenmesi. Ahi Evran Universitesi Kırşehir Eğitim Fakültesi Dergisi 18(3), pp. 
415–434. 



H. Şeker: Elementary and middle school students’ school attitudes and extracurricular activities 363

Legum, H., Hoare, C. H. (2004). Impact of a career intervention on at-risk middle school students' 
career maturity levels, academic achievement, and self-esteem. Professional School Counseling
8(2), pp. 148–155. 

Leithwood, K. A , Aitken, R. & Jantzi, D. (2006). Making Schools Smarter: Leading with Evidence. Corwin 
Pres. Sage Publications Ltd.

Malm, B. & Löfgren, H. (2006). Teacher competence and students’ conflict handling strategies. Research 
in Education 76, pp. 62–73 

Marksteiner, T., & Kruger, S. (2016). Sense of belonging to school in 15-year-old students: The role of 
parental education and students’ attitude toward school. European Journal of Psychological 
Assessment 32(1), pp. 68–74.  

Martinez, A., Coker, C., McMahon, S. D., Cohen, J., & Thapa, A. (2016). Involvement in extracurricular 
activities: Identifying differences in perceptions of school climate. The Educational and 
Developmental Psychologist 33(1), pp. 70-84.  

Massoni, E. (2011). Positive effects of extracurricular activities on students. ESSAI 9(1): 84-87. 
McCoach, D. B. (2002). A validation study of the attitude assessment survey.  Measurement and Evaluation 

in Counseling and Development 35(2), pp. 66–77. 
McCoy, L. P. (2005). Effect of demographic and personal variables on achievement in eighth-grade 

algebra. Journal of Educational Research 98(3), pp. 131–135.  
McMillan, J. H. (2008). Educational Research: fundamentals for the consumer. Boston, MA: Pearson. [Google 

Scholar]
Miller, D. G. (2016). The Impact of Formal Extracurricular Activities on Satisfaction and Attitudes-

toward-School among At-Risk Adolescents MA, Concordia University, Portland, OR, IDS 
Thesis Projects. 39. http://commons.cu-portland.edu/gradproj/39 

Morrell, P. D. & Lederman, N. G. (1998). Students’ attitudes toward school and classroom science: 
Are they independent phenomena? School Science & Mathematics 98(2), pp. 76–84. 

Nichols, S. L. (2006). Teachers’ and students’ beliefs about student belonging in one middle school. 
The Elementary School Journal 106(3), pp. 255- 271. 

Pell, A., & Jarvis, T. (2003). Developing attitude to science education scales for use with primary 
teachers. International Journal of Science Education 25(10), pp. 1273–1295. 

Pintrich, P. R. & Maeher, M. L. (2004).  Motivating Students, Improving School, Volume 13: The legacy of 
Carol Midgley (Advances in motivation and achievement). JAI press.

Potvin P., & Hasni A. (2014) Analysis of the decline in interest towards school science and technology 
from grades 5 through 11. J Sci Educ Technol 23(6), pp. 784–802 

Sorge, C. (2007). What happens? Relationship of age and gender with science attitudes from elementary 
to middle school. Science Educator 16, pp. 33–37. 

Şad, S. N. & Şahiner, Y. K. (2016). Temel Eğitimden Ortaöğretime Geçiş (TEOG) sistemine ilişkin 
öğrenci, öğretmen ve veli görüşleri. İlköğretim Online 15(1), pp. 53–76. doi: 
10.17051/io.2016.78720

Şeker, H. (2011). Developing a questionnaire on attitude towards school. Learning Environments Research, 
14, 241-261. doi:10.1007/s10984-011-9096-9 

Şeker, H. (2013). In/out-of-school learning environment and SEM analyses on attitude towards school. In M. S. 
Khine (Ed.), Application of Structural Equation Modeling in Educational Research and Practice (pp. 
135–167). Rotterdam: Sense Publishers.

Tuncer, M. & Yılmaz, Ö. (2016). Ortaokul öğrencilerinin matematik dersine yönelik tutum ve 
kaygılarına ilişkin görüşlerinin değerlendirilmesi. Kahramanmaraş Sütçü İmam Üniversitesi Sosyal 
Bilimler Dergisi 13(2), pp. 47–64.

Urban, V. D. (1999). Eugene's story: A case for caring. Educational Leadership 56(6), pp. 69–71. 
Wachsmuth, S. (2013). An examination of the extracurricular activity participation, social skills, and 

school engagement of students with emotional and behavioral disorders. Doctoral thesis. 
University of Missouri -Columbia https://mospace.umsystem.edu/xmlui/handle/1-
0355/40120 

Yildirim, H. İ. & Kansiz, F. (2017). Ortaokul Öğrencilerinin Fen Dersine Yönelik Tutum Düzeylerinin 
Bazı Değişkenler Açısından İncelenmesi, International Journal of Social Science, 60, pp. 17–40. 



364
REVIJA ZA ELEMENTARNO IZOBRAŽEVANJE

JOURNAL OF ELEMENTARY EDUCATION

Author 

Hasan Şeker, PhD
Professor, University of Muğla Sıtkı Koçman , Faculty of Education, Departmant of Curriculum and 
Instruction, 48000 Muğla Turkey, e mail hseker@mu.edu.tr

Profesor, Univerza v Muğla Sıtkı Koçman, Pedagoška fakulteta, Oddelek za kurikulum in pouk, 48000 
Muğla Turkey, e mail hseker@mu.edu.tr  


